Rhetorical Device Glossary

Every discipline employs a special vocabulary; rhetorical criticism is no exception. Literary criticism is based in part on the assumption that writing is a purposeful activity and that excellent writing resulting in works of literary merit is not merely a happy accident. During the year you will familiarize yourself with some of the terminology that is used in rhetorical analysis, and you will analyze specific instances when an author has employed a rhetorical device. You will be creating a glossary of rhetorical devices, complete with your specific analysis of the effect of the device on the text as a whole.
You must select devices from the terms handout.  Any device that you wish to use that is not included this list will need to be cleared by me first.   You cannot use the same device more than once.
Over the course of the semester you’ll be asked to complete a number of rhetorical device entries. Any time you encounter a device from the list, you can use that device for a glossary entry. You will eventually accumulate a total of 50 points worth of terms each semester if you want full credit. 
Guidelines

•You may only submit two entries per week
•You are responsible for keeping all of your rhetorical devices once they have been graded 
•You will turn all of your graded devices two weeks before the end of the semester
•All entries must be typed, edited, and in the correct format in order to be graded
•You will only be able to revise an entry once
•Texts from your previous English classes are not acceptable
•Plagiarized entries will result in a zero (0) for the entire semester literary device assignment
•Each entry will be submitted to Turn It In

How to Format each submission (MLA format is required):

Term:

Definition of the literary device selected

Example:
Quotation, followed by source, including title, page/line number

Function: 
Author’s purpose in employing this language resource at this point in the work.  How does this particular device enhance what the writer is conveying?  You may comment on theme, character, setting, or whatever else is important in explaining how this device functions in this particular instance.

The FUNCTION discussion is the most important part of your rhetorical device. Unfortunately, it is also the most difficult (isn’t that just typical?). However, if you are certain to include the Three C’s in your function discussion, you will always find success.  Always begin with the Aristotilian Triangle:  Speaker/Audience/Purpose.  If you have a clear vision of these three things, you should have better success in considering author’s purpose.

Every rhetorical device function discussion needs to include:

1. Context: This sets up the text portion you are about to discuss. In other words, you need to BRIEFLY introduce the general circumstances in your example. This does not mean you need to summarize the entire plot of the piece. For example, if you were using an example from the third chapter of All the Pretty Horses you would not need to explain the John Grady had left his home in Texas and had found work in Mexico as a rancher, etc., etc. You would merely need to say “When John Grady Cole hears the short pop of a gun, and Blevins fails to get back on the truck…” This is where some of you get stuck in summary.  

2. Concept: What is the specific device that you are addressing? Use it in the present tense and use the active voice (i.e. “This symbolizes the...) when referring to the rhetorical device. Make certain you discuss it directly and are specific rather than general. Also make sure you have correctly identified the device.

3. Connection: Discuss in clear and specific terms exactly how the rhetorical device contributes to the passage/essay as a whole. In other words, how does the rhetorical device reinforce and contribute to what is occurring in the larger context?  What is the AUTHOR’S intended impact on the reader/audience (not you).  Be sure you know who the intended audience is.  Make sure you address the artistic effect when appropriate. When discussing the connection, artistic or otherwise, make certain that you address how this language device operates within the passage. 

For example, it is typical for students to say that a device gives a passage “flow.” This is not a helpful comment unless that “flow” is connected to something specific in terms of the effect. All writing should “flow” to some extent -- addressing what there is about the “flow” that the shapes the text is the key. 

Remember that merely pointing out a rhetorical device does not mean that you understand its effect on the passage as a whole. You have to be specific about its function. If you are certain to include the Three C’s, then you will be successful. 
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EXAMPLES

Ethos​: an ethical or moral argument that helps the audience recognize moral character. 

Example: ​“The big and the little screens have presented us with the picture of the funny Hispanic maid, mispronouncing words and cooking up a spicy storm in a shiny California kitchen. This media​ engendered image of the Latina in the United States has been documented by feminist Hispanic scholars, claim that such portrayals are partially responsible for the denial of opportunities for upward mobility among Latinas in the professions” Judith Ortiz Cofer, “The Myth of the Latin Woman: I Just Met a Girl Named Maria,” page 96.

 Description:​In her article, “The Myth of the Latin Woman: I Just Met a Girl Named Maria,” Judith Ortiz Cofer questions why Americans find it acceptable to stereotype Latina women so harshly. Through her experience, ethnicity and education Cofer utilizes ethos to refute these false accusations. All throughout, “The big and the little screens..” people are influenced to believe theories about certain groups. It seems that Latina women belong “in a shiny California kitchen.” where Cofer was actually thought to be a “funny Hispanic maid”. Americans set the bar very low for Hispanic women when in reality they so easily step over the bar to become “Hispanic scholars” meaning that “Mispronouncing words” came a little harder to Cofer considering her attendance at Oxford university in London. We as Americans choose what we do and don’t see, it is easier to see things the way everyone else does but that is not always the truth. Not many people decided to respect this in her, instead they continued to diminish and ruin the “opportunities for upward mobility” because all in all that is easier. Cofer wants Americans to know that by setting such low standards for Latinas does not mean they won’t succeed. Ethos helps establish Cofer’s credibility through her experiences of being back in the “kitchen.” because she can’t handle big words due to her ethnicity; false. Graduating from a university entitles her to a moral character and even though there was a “denial of opportunities” Cofer did not stop. She is Latina and she addresses the fact that one's ethnicity does not determine success.

Ethos:

An ethical or moral argument that helps the audience recognize the moral character of an author. 

Example:
“In this grave hour, perhaps the most fateful in history, I send to every household of my peoples, both at home and overseas, this message, spoken with the same depth of feeling for each one of you as if I were able to cross your threshold and speak to you myself” King George VI, The King’s Speech

Description:
King George VI, in his speech on September 3, 1939, to his people at the start of WWII, establishes ethos in a rather unusual way. Being the king of England, George is already held in high regard among his people, but he decides to connect with them on a more personal level by “[speaking] with the same depth of feeling for each one of [his people]” as they enter the war. Many monarchs look at themselves as having authority over their people by not being as common as them, yet George differs from these monarchs by desiring to “cross [their] threshold[s] and speak to [them himself]”. George shows his love for his subjects by bringing himself down to their social status, and this makes him a kind and respectful king instead of a hateful tyrant. Another way King George VI establishes his credibility is by using an apologetic tone as he explains “[the] grave hour” that is “the most fateful in history” where many of his citizens have to go to war “for the second time”. George does not want his people to have to go to war again. He suggests that he doesn’t care about conquest, money, or other types of gain that can come with warfare; he just wants the British people protected, and his citizens feel that through his speech. It can be assumed that George brought both his will and the will of the people into account when making the decision to go to war, but he makes sure to draw attention to the fact that the monarchy will support its citizens during the troubling times ahead. This provides the audience with comfort and confidence towards their monarch. Without the utilization of his ‘warm and fuzzy’ ethos, King George’s subjects would not heed the call to war as readily as they did.

Please note that the author first provides context for the discussion (context), discusses the term itself (concept) and then carefully discusses how the literary device specifically functions both in the passage and within the context of the novel as a whole (connection). The author is also careful to use the term in the active voice within the function discussion.
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